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The Secondary Education Transition Model project at 
Colorado State University-Fort Collins represents a local and state 
commitment to serve students with severe handicaps who are moving 
into community work and living roles. These comprehensive transition 
services begin at the secondary education level and extend into the 
adult service system. The six major components of the 3-year project 
are: community-wide transition planning leading to development of a 
model; preparation of local transition teams comprised of existing 
education and service personnel; preparation of related service and 
education personnel at the preservice level; implementation of 
transition services leading to community employment and independent 
living outcomes; project dissemination and replication; and on-going 
evaluation. To date, students involved in this project have not 
graduated from school, so no conclusions can be drawn. However, it is 
apparent that adding the transition component with interagency 
collaboration is enriching the individual student planning process. 
Appendices include: a Core Transition Team Position description; 
Individualized Education Trai sition Planning (IFTP) and IEP/ITP 
formats, forms, and timelines; an IETP and IEP/ITP meeting evaluation 
form; and an assessment tool. Charts are included. Contains 13 
ref ences. (SM) 
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AASCU/ERIC Model Programs Inventory Project 



The AASCU/ERIC Model Programs Inventory is a two-year project seeking 
to establish and test a model system for collecting and disseminating 
information on model programs at AASCU-member institutions — 375 of the 
puMic four-year colleges and universities in the United States. 

The four objectives of the project are: 

o To increase the information on model programs available to 
all institutions through the ERIC system 

o To encourage the use of the ERIC system by AASCU 
institutions 

o To improve AASCU's ability to know about, and share 

information on, activities at member institutions, and 

o To test a model for collaboration with ERIC that other national 
organizations might adopt. 



The AASCU/ERIC Model Programs Inventory Project is funded with a grant 
from the Fund for the Improvement of Postsecondary Education to the 
American Association of State Colleges and Universities, in collaboration 
with the ERIC Clearinghouse on Higher Education at The George 
Washington University. 



Abstract 



The "Secondary Education Transition Model" project represents a local 
and state commi tment to serve students with severe handicaps who are 
moving into community work ^nd living roles. A cooperatwe mode! to 
design and implement effective transition services has been implemented 
to overcome existing systemic barriers that prevent or seriously hinder 
the transition of students from secondary education to community living 
and employment. 

Colorado State University in cooperation with three school districts, 
adult service provider agencies, and parents of students with 
disabilities initiated the transition project in I98e to plan and 
implement comprehensive transition services that begin at the secondary 
education level ard extend into the adult service system. Participating 
agencies include: Poudre School District R-i, Thompson School District 
R2-J, Northeast Colorado Board of Cooperative Educational Services 
(rural BQCES), Colorado Division of Rehabilitation, Colorado State 
University's Transition to Community Employment Project (post-secondarv 
supported employment project), Larimer County Department of Social 
Services, and parent representative from the local Special Education 
Advisory Committees, 

The three vear project includes six major components: 

i. Community-wide transition planning leading to the development of a 
cooperative planning modal that can be replicated in urban and rural 
communi t ies; 

2- Preparation of local "Transition Teams" comprised of Gistmq 
education, related service, and adult service personnel, 

Z. Preparation of related service and education personnel at the pre- 
service level. University students enrolled in graduate and 
undergraduate p. :grams have opportunities to participate in coursework 
and/or directly provide transition services during suoervised student 
teaching or practicum experiences within the participating education 
or adult service agencies. 

4. Implementation of transition services leading to coftftumty 
employment and independent living outcomes for students w;th severe 
handicaps. 

5. Project di ssemi nat i on and replication within the Ro^iv Mountain 
Region utilizing existing regional networks. 

6. On-qoing evaluation of process and outcome variables. 

At tt.e conclusion of the project's initial three ypar federal funding 
period, the Seconriarv Education Transition Model will be sel- suoportxi.q 
with an-Qoinq participation and commitment from parent crooo*. local 
education agencies, and adult service systems. 
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I ntr oducti on 

The Secondary Education Transition Model projet* was founded on the 
belief that through managed cooperation among local agencies, adult 
service iybUms, and parents, student:, with severe handicaps shall begin 
receiving transitional services (leading to successful community living 
and employment) during the secondary education process. Students with 
the following handicapping conditions have bran targeted: severe 
emotional and behavioral disorders, moderate to severe mental 
retardation, severe physical impairments, severe sensory impairments, 
and students wi^h multiple handicaps that significantly impair 
per f ( or mane e. 

This project will produce a model for cooperative community planning, a 
cadre of trained parents and professionals, and individualized 
transition services for students with severe handicap;. This model will 
be transferable to replication sites in both urban and rural 
coumuni t 1 es. 



Projected project outcomes include: 

1. 40 - 30 parents and professionals (education, related service, 
and adult service personnel) will become skilled in planning and 
implementing individualized transition services that allow 
secondary education students with severe handicaps to access 
integrated living and work opportunities upon graduation from high 
school. 

2. 55-65 individualized transition plans for students with severe 
handicaps at the secondary level will be operational and include 
measurable, outcome-oriented goals that address performance in 
vocational, residential, recreational, and community domains. 

3. Development, publication, and dissemination (at cost) of a 
cooperative planning model that can be replicated in both urban and 
rural commun i ties. 
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Compilation of process and outcome data related to the 
transition of students with severe handicaps within both urban and 
rural coanuni t ies. Data will assist in local, state, and federal 
policy decisionmaking. 

5. Continuation of cooperative transition services within the 
participating co««unities beyond the initial three-year grart 
period. The Poudre School District R-l, Thompson School District 
R7-J, Northeast Colorado Board of Cooperative Educational Ser/ices 
(BOCES), and local adult service providers have commited resources 
and personnel . 

To achieve these outcomes, the following management objectives have 
been nets 



OBJECTIVE 1.0 

Develop a 
educa 1 1 on 
school to 

OBJECTIVE 2.C 
Establ ish 
abilities 
services, 
services. 
co»mun i t y 



comprehensive, cooperative plan to serve secondary 
students with severe handicaps who are transitioning from 
cooifounity work and living roles. 



local cooperative TRANSITION TEAMS to assess student 

and interests, plan and implement individualized 

and evaluate the on-going effectiveness of transition 

The TRANSITION TEAMS will be responsible for on-going 
eoployaent and community intet, ation outcomes for 



individuals with severe handicaps. 

The following objectives are presently being addressed to achieve the 
stated outcomes: 



OBJECTIVE 3.0 

Implement district-wide individualized transition services within 
participating districts leading to community living and employment 
outcomes for students with severe handicaps. 

OBJECTIVE 4.0 

Disseminate model for cooperative planning and es'ablisl; 
cooperative TRANSITION TEAMS. 

OBJECTIVE 5.0 

Evaluate project process and outcome variables, c-nd reUted impact. 
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Background 

StudenU with severe handicaps leaving t r»e public education system face 
many obstacles as they seek participation and inclusion within Aaencan 
society. Following 12 to 16 years of public education, students are 
expected to have achieved a level of skill and knowledge that permits 
access to community employment and independent living opportunities. In 
realitv. 50 to 751 of students with disabilities are significantly 
underemployed or unemployed upon graduation < 1 ) < 2) (3) . In a state-wide 
follow-up stud*' of special education students in Colorado (2), 
researchers found that approximately two thirds of respondents were 
working at or below minimum wage; only a third of the respondents worked 
greater than half time. A similar pattern of unemployment or 
underemployment exists within the communities that serve as the sites of 
the Secondary Education Transition Project Model. 60 to 757. of the 
recent special education graduates from the local public education 
systems are placed into segregated, sheltered employment. Approximately 
201 are unemployed and dependent c,n family or public assistance (4). 

Between 250,000 and 300,000 students with handicaps leave public 
supported education programs ,n the US each year (5). Preparing these 
students to assume productive *dult roles is a significant challenge for 
service providers, policy analysts, and researchers. A collective goal 
to clarify ic 5U es, strategies and interventions will promote successful 
education, vocational, and independent living outcomes. Failure to 
succt-bsf ul 1 y transition students into community employment and living 
carries extensive costs in both human and economic term* - <_ost3 that we 



as a nation can no longer afford. 



The human costs associated with unemployment, under empl oyment f and 
dependent living are staggering in an American society that values 
employment, productivity, and opportunity. Limited opportunities for 
persons with disabilities creates dependency on public entitlement 
programs and breeds a sense of failure and hopelessness. The current 
status of persons with severe handicaps, contrary to the general 
population, is typified by poverty, and extremely limited opportunities 
for participation within the community (3)(5)(6). 

T he economic costs to society of unsuccessfully transitioning students 
viith severe handicaps parallels the human cost. The transition phase 
from school to adult life has typically included the transferring of 
students to "readiness" programs :r. order to continue training in 
preparation for adult life. Readiness programs include sheltered 
workshops, activity centers, and segregated living programs and rarely 
enable individuals with severe handicaps to move into more independent 
and less restrictive environments (7). 

The combined costs of post-secondary segregated activity programs, 
sheltered workshops, and residential programs for individuals with 
severe handicaps often exceeds f 10,000.00 per person per year in 
Colorado (8). When these yearly costs are multiplied over 4o v^r-, af 
adult life, an "investment" of t400 ,000. fsft per per son r esul t s , 
"return" on this investment is continued deptndef.c y , minim*! 
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productivity, and perpetuation of costly f ac 1 1 1 t v-based , segregated 
programs {or persons with severe handicaps. 

Exciting alternatives to this traditional and costly approach are 
emerging. Included are individually designed supported employment and 
supported living options that lead to decreased dependency and service 
costs along with increased productivity and satisfaction for the 
individual with a severe handicap ( t ) (3) (9) ( 10) ( it ) . Integrated, 
communi ty-based service options are challenging our current service 
delivery systems to re-evaluate the potential of individuals with 
severe disabilities. Services designed to meet individual nseds within 
community environments (ie public transit systems, local grocery store, 
community job, etc) are just beginning to replace facility based, 
segregated services. Persons with severe disabilities CAN become 
productive and valued members of society when given the opportu?»ity 
accompanied by appropriate support and training that begins at the 
secondary education level. 



Tht Secondary Education Transition Model project designed and 
implemented by the Department of Occupational Therapy at Color odu Slate 
University in cooperation with parents, locil education agt-ntie*, <mJ 
adult service agencies, is focusing on successfully transitioning 
students with sever* handicaps. Related services, including 
Occupational merapv, are an integral part of the educational process 
for students with handlers as mandated i„ Pi .94- 1 42. This pruuat 
capitalizes on the InowUdoe and experience of trained occupational 




therapist*, who have worted extensively withii. educational svst«in.«. t 0 



lead and direct the design and implementation of co^muni ty-h*sed service 
deliver/ options uncluding supportea eaployaent and living) for persons 
with severe handicaps. 

Colorado's state service delivery system has just begun to address the 
challenge prcsjr.ttd b, t r an =>i t * ou i ng ituuents th severe handicaps. 
The recently established Rocky Mountain Resource and Training Institute 
(RMRTI) is an independent agency established by the ColoraJo Division 
for Developmental Disabilities, the Developmental Disability Planning 
Council, the Division of Rehabilitation, and the Colorado Department of 
Education. These founding agencies identified a significant state-wide 
need for comprehensive transition services for special education 
students, RMRTI and the Secondary Education Transition Model project, 
utilizing their collective expertise, are working jointly to promote 
coftfluni I y-based services at state and local levels. 



Further illustrating Colorado's goal to effectively transition students 
with dis bililies froa school to «dult life, a Colorado Interagency 
Transition Planning Group has been Jorwed by the following State 
agenoes: Colorado Department of Education, Division for Developmental 
Disabilities, Division of Rehabilitation, State Board of Conaunity 
Colleges ctnd Occupational Education, and the Governor's Job Training 
Office. The Secondary Education Transition Model project is ideally 
suited to help extend State efforts to both urban and rurol communities 
throughout Colorado. 
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On the local level, the project is directly impacting three education 
agencies: PoiMre School District, R-l, Thompson School District R2-J, 
and the Northeast Colorado Board of Cooperative Educational Services, 
These education agencies are briefly profiled below on the following 
page. 



DEMOGRAPHICS OP PARTICIPATING EDUCATIONAL AGENCIES 



Total ^econadary 
Special Ed. 
Population wjth 
Severe Handi caps 
(targeted populat ion) 



Poudr? R-l Area served: 

School 1,856 sq. m, appro*. 153 60 

District Enrol 1 merit: 

approx. 17,000 
oi school s : 

28 



Educational Demographics Total secondary 
A 9 er *cy Special Ed. 

Pcpul at ion 
(grades 9-12) 



Thompson Area served: 

R2-J School 360 sq. mi. approx. 211 

District Enrollment: 
11,054 

* o-f schools: 



Northeast 
Board of 
Cooper at i ve 
Educational 
Ser vi ces 
(B0CES) 



Area served : 

8,000 sq. mi 

Inrcl Iment: 

7,200 

U School 

Districts 



160 



35 



40 
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^cri^tjon, of the Seconda ry Education Transition Mode 1 P r ojec t 



The foiloHina objectives describe proiect design, implementation, 
dissemination, projected ctcomes, ar.J evaluation activities. Project 
management by objective will assure achievement of outcomes. Each 
objective is followed by numbered tasks and subtasks that are 
subsequently referenced in two sections of the PLAN OF OPERATION: TIME 
LINE and PERSON L0ADIN6 CHART 

OBJECTIVE 1.0 

Develop a comprehensi ve, cooperative plan to serve secondary 
education students with severe handicaps who are transitioning fro* 
school to community work and living roles. 

1.1 Convene the project's INTERAGENCY PLANING COUNCIL with 
representation front Poudre School District R-i, Thompson 
School District R2-J, Northeast Colorado Board of Cooperative 
Educational Services (a rural BOCES) , Colorado Division of 
Rehabilitation, Colorado Sta*e University's Transition to 
Community Employment Pro. «?ct (post-SGcondary supported 
employment demonstration project), Larimer County Social 
Services, and parents who are members of _ocal Special 
Education Advisory Committees. 

1.1.1 The project's INTERAGENCY PLANNING COUNCIL will 
meet a *i_ni.tum of four hou-s per month during the first 
year. The meeting schedule beyon< ?ar one will be 
determined by the COUNCIL based c ^eed. 

1.1.2 Rotate the INTERAGENCY PLANNING COUNCIL meeting 
1 oc at i on among agencies. 

1.2 Establish parameters lor planning and dec i *i on-ma*i ng 
within the project's INT RA6ENCY PLANNING COUNCIL. 

1.2.1 Identify a COUNCIL 1 eader /f ac i 1 i t itor /cha i r . The 
COUNCIL may choose to vote from among the membership for 
a chairperson or rotate this position. It will be 
important for the COUNCIL to select their own governance 
'structure U conduct business (12). 

1.2.2 Establish procedures for COUNCIL accountability 
and record-keepi ng. 

1.3 Initiate "team building" activities to promote COUNCIL 
effectiveness and to enhance interagency understanding, 
cooperation, and trust. 

1.4 Clarify and Articulate, as, a COUNCIL, a philosophical and 
theoretical base that will guide COUNCIL ac t l vi t y . The 
philosophical and theoretical base will reflect, al a 
minimum, current knowledge and research in the areas of 
Least Restrictive Environment, integrated community 

^ employment and living options, normalization, and 

:i\|C functional curriculum design and implementation. 



1.4.1 Conduct "Ntkt Steps" training for the COUNCIL. 

"Next Steps" is available to Colorado communities through , 
the Colorado Department of Education. It is a short term ! 
(2 day) training program presented by a team of 

professionals and parents. "NoKt Steps^ training was j 
originally designed for parents of handicapped children 
who are concerned abwut their child's future 
employabil itv and independence (13). 

1.4. 2 Engage the COUNCIL in "Values Clarification" 
activities that have been used successfully by Colorado 
State University's Transition to Community Employment 
project for staff development. This will facilitate 
COUNCIL alignment around the need to develop community- 
based service options for students with severe handicaps j 
as they transition from school to community living and ! 
work 

1.5 Develop a comprehensive, r. ^n INTERAGENCY PLAN that 
will guide community-wide, cooperative action related to 
transition. 



1.5.1 Identify systemic barriers ihit interfere with the 
achievement of successful community employment and living 
outcomes for students with severe disabilities. 

1.5.2 Propose solutions to overcome identified barriers. t 
Soli'Mons must be consistent with the theoretical and ? 
philosophical base adopted by the COUNCIL and reflect a 

commitment to integrated community living and work ; 
options for individuals with severe disabilities. 



1.5.3 Design implementation activities to include goals, 
procedures, assignment of responsibility, time lines, and 
criteria for completion. 

1.5.4 Establish evaluation protocols to assure 
achievement of criteria within the time frames 
established. 




1.5.5 Prepare the written INTERAGENCY PLANNING DOCUMENT 
complete with formalized cooperative agreements end 
commitments from all participating service agencies and 
systems. The planning document will identify goals, 
responsibilities, and achievement criteria. 

1.5.6 Document the entire planning process to facilitate 
replication and d i ssemi nat i nn ye«rs 2, 3 and beyond. 

OBJECTIVE 2.0 

Establish local cooperative TRANSITION TEAMS to assess student 
abilities and interests, plan and implement individualized 
services, and evaluate the on-yoing effectiveness of tr«riMtion 
services. The TRANSITION TEAMS will be responsible for on-going 
community employment <*nd community integration outcome* *cr 
individuals with severe handicaps. 
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2.1 Select * CORE TRANSITION TEAM composed of parents, 
education and related service personnel, and adult service 
per? ,nel. 

2.1.1 Members of the CORE TRANSITION TEAM will be 
selected by project staff in cooperation with the 
INTERAGENCY PLANNING COUNCIL based on demonstrated 
interest in community living and amploynent outcomes for 

students uttli severe disabilities. 

2.1.2 CORE TRANSITION TEAM members will be required to 
possess effective communication, networking, and teaching 
skills that will be essential in preparing and supporting 
DISTRICT TRANSITION TEAM (district and/or high school 
based teams which are ultimately responsible for design 
and delivery of transition services). 

2.1.3 Applications for CORE TRANSITION TEAM members will 
be taken by project staff from among existing education 
and adult service personnel and parents who are members 
of local Special Education Advisory Committees. 
Applications will be encouraged from among persons who 
have been traditionally under-represented. 

2.2 Establish competencies for CORE TRANSITION TEAM members 
that reflect the needs and strategies identified by the 
INTERAGENCY PLANNING COUNCIL. 

CORE TEAM MEMBERS, AT A MINIMUM, WILL 
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2.2.1 define, discuss, and apply normalization 
principle related to service delivery for students 
transitio tog from school to adult living and work roles. 

2.2.2 adopt a theoretical and philosophical frame of 
reference consistent with the INTERAGENCY PLANNING 
COUNCIL that guides service delivery. The 
theoretical/philosophical base will include a commitment 
to integrated services within the least restrictive 
environment; educational outcomes in the form of 
community employment and living; acceptance of the 
uniqueness of each student's abilities, needs, interests, 
and learning style as they transition to adult liv;nq and 
work roles. 

2.2.3 conduct functional, communi t y -r ef er enced 
assessments to determine individual abilities, interests, 
and needs related to transition (see appendix E). 

2.2.4 develop, write, and implement formal, 
INDIVIDUALIZED TRANSITION PLANS in conjunction with the 
CORE TRANSITION TEAM utilizing the formats established 
within each school district for Individualized Education 
Programs (IEP). The INDIVIDUALIZED TRANSITION PLAN 
developed for each students M ill include relevar.t, 
measurable goals and objectives, appropriate training 
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methodology, time lines, needed transition services, and 
delineation of responsibility for service delivery. 

2. 5.. 3 implement, as a member of the CORE TRANSITION 
TEAM, the TRANSITION PLAN. Identify the array of 
services needed to assure the successful transition of 
students with severe handicaps . Initiate referrals to 
appropriate community agencies and/or provide needed 
ser v j cps di recti y . 

2.2.6 develop and provide on-going support and follow-up 
services to the transitioning student and their family. 

2.2.7 evaluate the effectiveness of transition programs 
and the student's achievement of community living and 
employment outcomes (ie. the degree to which students are 
integrated and successful in community living and work 

en vi ronmer.t . 




2.2.6 demonstrate the ability to network with multiple 
community agencies and service systems to promote 
continuity of services and to avoid costly duplication. 

2.2.9 demonstrate the ability to teach/ transfer 
competencies 2.2.1 - 2.2.B to DISTRICT TRANSITION TEAMS 
(district and/or high school b«sed te*ms who will 
ultimately be responsible for the delivery of transition 
services) within participating school districts to 
multiply the effect of the training and the benefits to 
students with severe handicaps. 

2.3 Project staff will provide training to CORE TRANSITION 
TEAM members to assure achi evement of the competencies listed 
in Objective* :\2 , above. 

2.3.1 Scf» ; lc learning activities that provide 

opport v 8 f jr interaction, discussion, joint problem- 

solvit* • the interagency, interdisciplinary CORE 

TRANSIT ^ YcAM. 

2.3.2 Scnedule hands-on learning activities in 
cooperation with the existing post -secondary sup p or ted 
employment project at Colorado State University: 
Transition to Community Employment Project. 

2.7.. 3 Initiate transition planning for student?, with 
severe handicaps. Th*'s will provide the CORE TFANSITIQN 
TEAM *ith the opportunity to directly aoply knowledge and 
skills with support and feedback from project staff. 

2.3.4 Project staff will evaluate the effectiveness of 
TRANSITION TEAM training and apply evaluation results to 
subsequent training activities. 

2.4 PMot transition services to include individualized 
planning, implementation and follow-up components. 
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2.4.1 Identify a pilot group of live studer.ts with 
sever* handicap* who are in need of comprehensi ve 
transition services. Students will be identified from 
the Pcudre School District R-l, Thotpson School District 
R2-J, and the rural Northeast Colorado Board of 
Cooperative Education (BOCES). 

2.4.2 Utilize the IEP process to identify student needs, 
design or identify service cptiors, and implement 
services '. thin the pilot sample. 

2.4.3 Project staff and members of the CORE TRANSITION 
TEAM will work with the student's teachers, related 
service providers, and family on all aspects of program 
design, implementation and follow-up during the pilot 
phase. 

2.4.4 The CORE TRANSITION TEAM will evaluate the pilot 
phase, make necessary modifications, and proceed to 
district-wide implementation. 
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2.5 Project staff and the CORE TRANSITION TEAM will train 
parents, education ind related service personnel within the 
Poudre, Thompson, and Northeast BCCES school districts. 
Training will result in the establishment of effective 
DISTRICT TRANSITION TEAMS who will be able to design and 
implement transition services on an on-going basis within 
their districts and high schools. 

2.5.1 Existing personnel and parents who are members of 
existing IEP teams be targeted for training. 

2.5.1 DISTRICT TRANSITION TEAMS will acquire the same 
competencies identified in 2.2, above. 

2.5*2 Training activities will parallel those described 
in 2.3 and 2.4 , above. 

OBJECTIVE 3.0 

Implement district-wide i ndi vi dual i 2 ed transition services within 
the participating districts leading to community employment and 
independent living outcomes for students with severe handicaps. 

3.1 Students with severe handicaps will be referred for 
transition services by the IEP team within their respective 
districts. They must demonstrate needs that are not ablu to 
be adequately met by available services. Students with Ubels 
of severe emotional- behavioral disturbances, sevore physical 
and/or cognitive 1 1 mi t At i ons , and moderate to severe 
developmental disabilities have been identified by 
participating districts as ex per i enc ; t«g the greatest need. 
Students will be ref^rrec and served without regard tot race, 
tulor, creed, «nd national origin.' 

3.2 Conduct functional , communi ty-referenced assessment of 
student abil ties across four maior performance dom«;'.*.: home, 



school/wck, leisure, and community. Systematic identification 
of student interests, needed supports, and existing barriers 
that require accomodation or remediation <s*e Appendix E). 

3.3 Utilize the Individualized Education Program (IEP) 
planning process to pmmote successful transitions from school 

to work and independent: living. The student and their 1 

families are considered critical members of the IEP/Tr ansi t ion 

Teas?. 

3.4 Provide training in critical community environments to 
facilitate acquisition of needed independent living and job 
skills. Conduct individualized job development to match the 
student abilities and interests with available job 
opportunities. Advocate for the student/worker in the 
community and at the job site, and identify generic community 
services (ie. public transportation) that can meet student 
needs* 

3.5 Provide on-going support for the student /adul t , family, 
and employer. Provide re-training and/or identify additional 
living and work opportunities as needed to maintain 
satisfactory community and job performance. 

3.6 Identify and document responsibility for the on-going 
support, training, and follow-up for* successfully transitioned 

students with severe disabilities from among local *nd state ' 
adult service systems. j 

OBJECTIVE 4.0 : 

Disseminate model for cooperative planning ai.ri establish 
cooperative TRANSITION TEAMS. 

4.1 FVojfrct staff and the CORE TRANSITION TEAM will provide 
leadership and training for DISTRICT TRANSITION TEAMS. 

4.1.1 Poudre R-l and Thompson R2-J school districts will 
be targeted years one and two. 

4.1.2 Northeast Colorado BOCES will be targeted for year 
three. 

4.2 DISTRICT TRANSITION TEAMS, with support from project 
staff, will provide leadership and training within their 
respective districts and schools to promote district-wide 
transition planning and service delivery for students with 
sever e handicaps. 

4.3 DISTRICT TRANSITION TEAMS will continue to providp 
district and community -wide leadership, training, and service 
to assure continuation of comprehensive transition se-rvicps* 
bo>ond thp pro-'ert's initial three y**r period. 

4.3.1 Th* INTERAGENCY PLANNING COUNCIL , with i.Unnu.t, 
support ft o<n project staH, will assume responsibility 
^ fat iheoii-going delivery of transition ser vices. 

ERIC 
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4.4 Traininq «attrUlf and resource* utilized during the 
training of the CORE and DISTRICT TRANSITION TEAMS will be 
*ade available for widespread distribution it cost. 

4.5 Project replication will occur through turner session 
graduate coursework (didactic and experiential) in the area of 
Transition Planning and Itpl ementat i on offered by Colorado 
State University's Division of Continuing Education. 

4.5. 1 The course will be offered for interdisciplinary 
tea«« of parents, education and related service staff, 
and adult service personnel representing co**unities 
outside of the project area. Participating teams will be 
assisted in applying knowledge and skill in the area of 
Transition to their respective communities. 

4.5.2 Advertisement of the graduate course offering will 
be made through existing state and national special 
education information netwurls to include "Special Net" 
F>-r*unn*l from both rural and urban are*s will be 
invited to participdtp. 

Participating teams will ro»e to Colorado Stale 
University for an intensive, one-week, hai.ds-on lp.fn,rq 
opportunity. T!,h c oa,p* t enc i ps established for the CORE 
TRANSITION TEAM (objective 2.2) will be addressed. 

4.5.4 Course participants or the sponsoring agency will 
be expected to cover on-campus lodging for one week and 
tuition. Up to three graduate credits will be awarded 
which will meet education personnel needs for re- 
certification, 

4.6 Graduate assistants hired by the project will conduct 
research related to project efficacy. Publication will be 
expected in a refereed journal. 

4.7 Project staff will disseminate the progress and results 
o4 the Secondary Education Transition Model project «U local, 
state, and national conferences. 

4.7.1 Au\ er t i sewi*nt K>> -j { , r . , ' , , , 1 , 



OBJECTIVE 



* c d** £ and impact. 

5.1 The INTERAGENCY PLANNING COUNCIL will oversee evaluation 
activities. This will assure that local needs are being 
addressed and that goals and objectives are realistic and 
hi-ing achieved. 

5.7 Technical asvi stance for evaluation activities will hp 
obtained through the Illinois Transition Institute and the 
Urn ver sit v of 111 mms. 
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5.3 Local technical assistance will be available thr 0U nh 
faculty within the Department of Occupational Therapy at 
Colorado State University. 



5.4 Conduct a formative evaluation 

5.4.1 Formative evaluation will be done by objective. 
For each objective (1.0 - 5.0), the following evaluation 
components are identified: Person/agency responsible, 
method for evaluation, criteria for completion, 
audiences, dissemination method, projected due date, and 
subtasks. See Appendix xxx for the- expanded formative 
evaluation plan. 

j.Tj Conduct a summative evaluation at the end of years one, 
two and three. 

5.5.1 Clarify and expand summat ive evaluation questions 
that address overall project impact (see Appendix B). 

5.5.2 For each summative evaluation question, identify 
the person/agency responsible, method for evaluation, 
criteria for completion, audiences, dissemination method, 
projected due date, and s-btasks. 
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PLAN OF OPERATION 

Introduce i on 

A detailed PI AN OP OPERATION i& offered winch will quid.- S..cond«r v Education 
Transition Model project activitj,- T„ c PLAN OP GPEF AT I ON include, the fullo.m 
sections! 

* Pr.ject Orgarurdlional Ch«rU 

* Interagency Plain in y Council Dt?acr,ptiQn 

* Time Line -for Project 

« Professional Staff Loading Chart 

* Evaluation Plan 
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COLLEGE OF APPLIED HUMAN SCIENCES 



DEPARTMENT OF 
OCCUPATIONAL THERAPY 



ACADEMIC 
PROGRAMS 



SERVICE 
ACTIVITIES 



TRANSITION TO 
COMMUNITY EMPLOYMENT 

* post-secondary supported 
employment project 



RESEARCH AND 
DEVELOPMENT ACTIVITIES 



SECONDARY EDUCATION 
TRANSITION MODEL 

* model for cooperative 
planning and 
implementation of 
transition services 



i 1 

- MINE OTHER 
DEPARTMENTS 



OTHER GRANTS 
AND CONTRACTS 



****************.<**************** ***************************************** 



SECONDARY EDUCATION TRANSITION MODEL 



PRINCIPLE INVESTIGATOR 



ADMINISTRATION & 
PROJECT MONITORING 



INTERAGENCY PLANNING 
COUNCIL 

Poudre School District R-1 
Thompson School District R2-J 
Colorado Division of Rehabilitation 
Larimer County Social Services 
Colorado State University: Transition 

to Community Employment Project 
Northeast Colorado Board of 

Cooperative Educational Services 
Parents 



PROJECT COORDINATOR j 



GRADUATE 
RESEARCH 
ASSISTANT 



CCNSULTANTS 



ASSISTANT 
COORDINATOR 



SECRETARIAL SUPPORT |- 
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SECONDARY EDUCATION TRANSITION MODEL 
Project Flow Chart 



SECONDARY EDUCATION TRANSITION MODEL 
PROJECT STAFF 



L 



INTERAGENCY 
PLANNING 
COUNCIL 



CORE TRANSITION 
TEAM 

Representation from Interagency 
Planning Council, Project Staff, 
Parents, Education and Adult 
Service Agencies 



POUDRE SCHOOL 
DISTRICT, R-1 
TRANSITION 
TEAM 



THOMPSON SCHOOL 
DISTRICT, R2-J 
TRANSITION 
TEAM 



NORTHEAST BOARD OF 
COOPERATIVE SERVICES 
TRANSITION 
TEAM 



ADDITIONAL 
DISTRICT 
TEAMS 



ADDITIONAL 
DISTRICT 
TEAMS 




ADDITIONAL 
DISTRICT 
TEAMS 



PROJECT REPLICATION 

Training of Multiple Transition Teams 
from Districts Outside Project Area 
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PROJECT TIME LIKE 



Objectives 


i 

Year One 
Summer 1 Fall 1 Spring 


Year Two 
Sununerl Fall 1 Spring 


Year Three 
Sumner 1 Fall 1 Spring 


1.0 

1.1 

1.2 
1.3 
1.4 
1.5 


X 1 X 1 X 

X 1 X 1 X 

X 1 X 1 

X 1 X 1 X 
1 X 1 X 
1 1 X 


X 1 X 1 X 
X 1 X 1 X 

X 1 X 1 X 


X 1 X 1 X 
X 1 X 1 X 

X 1 X 1 X 


2.0 

2. 1 
2,2 
2.3 
2.4 
2.5 


1 X 1 X 
1 X 1 X 
1 X 1 X 
1 X 1 X 
1 1 X 


X 1 X 1 X 
X 1 | 

X 1 X 1 X 


X 1 X 1 X 
X 1 X 1 X 


3.0 

3.1 
3.2 
3.3 
3.4 
3.5 
3.6 


i i 


X XXX 

xxxxxxx 
xxxxxxx 


X 1 XI X 
X 1 X 1 
X 1 XI 
X 1 X 1 
X 1 X 1 X 

X 1 X 1 X 

XI XL X 


4.0 

4. 1 
4.2 
4.3 
4.4 
4.5 
4.6 
4.7 


1 X 1 X 


X X 
XX XXXX 


X 1 X 1 X 

1 XI X 
1 XI X 

X 1 X 1 X 

X 1 I 

X 1 X 1 X 
1 XI X 


5.0 

5.1 
5.2 
5.3 
5.4 
5.5 


XX XXX 
1 X X X X X 

XX XX 


X 1 X 1 X 
X 1 X 1 X 
1 X 1 

X 1 X 1 X 
X 1 X 1 X 
1 X I 


X 1 X i X 
X 1 X 1 X 

1 X 1 
X 1 X 1 X 
X 1 X 1 X 

1 XI X 
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PROFESSIONAL STAFF LOADING CHART BY PERSON AND OBJECTIVE: YEAR TWO 
Professional Staff Assignments and Percentage of Total Effort 



STAFF MEMBER 


OBJECTIVE 1.0 

Cooperative 
Interagency 
Planning 


OBJECTIVE 2.0 

Establishment 
of Transition 
Teams 


OBJECTIVE 3.0 

Implement 
Transition 
Services 


OBJECTIVE 4.0 

Disseminate 
Model 


OBJECTIVE 5.0 

Formative and 
Summative 
Evaluation 


TOTAL 


Principle 
Investigator 
.09 FTE 


60% 


10% 


5% 


5% 


20% 


100% / 

^-as7.2 hrs 


Project 

Co-Coordinator 
.85 FTE 


20% 


10% 


25% 


25% 


1 

20% 


ioo%/ 

/ 1768 hrs 


Project 

Co-Coordinator 
.85 FTE 


20% 


10% 


25% 


25% 


20% 


100% 

/\1S>% hrs 


Technical 
Consultant 
.09 FTE 


50% 


10% 


10% 


5% 


25% 


100% / 
/187.2 hrs 


PERCENTAGE 
OF TOTAL 
EFFORT BY 
OBJECTIVE 


23% 

L 


10% 


23% 


21% 

L 


23% 


ioo|/ // ' 

"*3910.4 hrs 



♦total professional hours 
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Dust, i l pi i nn ; 
INTERAGENCY PLANNIWr. CUU. ' I L 

ll.o Interagency f'Unriu.q Council has cential tol, i t h t Secondar, EJuidliui. 
Transition Model project, Composed of parents and r cprdsentati v s fr...«. ic«.*l 
education oGCM.ciec,, d dult seivict aqencies, social ^r,ic,, ar.d ['uloidl.i •iU*n 

Council seeks to design comprehensive? transition services for secondary stodents with 
s^verp handicaps. Project staff working closelv with the Council plan to achieve 
commuru t y employment and independent living outcomes fur students who *i * fm 1 1 enqed 
bv SPvere disabilities and who Are currently under = ^r v ed . 

The project s Interagency Planning Council will ,i,oet n an sti niuin of fui,r hci-r= per 
month to clarify and articulate a common purpose and mission to transition itudenU 
with severe handicaps into integrated, communitv w H e ,,id living roles. T t. , Council 
wiM be involved m active decision-making and will bo responsible for allocating 
resources/ personnel from their respective aaencie^ to icdhtate the desicr «nd 
implementation of Transition Services. Project staff will work nth the Cu^cil 
during Council te*m building, service design, rt ;,d panning activities, r oiei-t = toH 
-ill jiso be instrumental in supporting i mp 1 ement at i ur. ocross aue :.es. 

Tne Agencies and individuals *jKg ho.e commit tod in „m : «^ impriIkis oi th,- lJf lf ,,;,c^ 
M.uin;m; Council at? listed. 

I flTAL ..rpUCAT I ON .AGENT I LS 

* Poudre School Diblrut, R-l 

* Thompson School hirttjrt, R2-J 

* Northeast Colorado Bo^rd of Coop-raM - Education St*. 'ice* 
(t i;» a 1 BOLcB) 

►.Mil ! SERVH.FS 'pui! Mf.d ■ r - r , 

* i ■ 1 1 u t rt d u D l v i - \ i . , , o t Fv e h a t» i i 1 1 ^ . i r. n 

- Transition to r.o-..flijn , Employment ^ J ,],, f> . lJ0 

Ui. i vet t 1 1 v s L.uu,i.i»ted Employment F:.-. tn.*. 

5 1 HER KEY. SERVICE PROVIDES/ COUNCIL MEHBERt 

* Larimer C u u 1. 1 v 5 o c i e 1 S e r v i l e s 

* Pd» ent ripreientaii.es from local Sp« > * <i t Jj-ution 
Advisory C o i it r l 1 b 

* Colorado SUte i \ er s 1 1 » : Ot. uup*» 1 1 . H.roi*.,' 
Cur r * c u 1 u m Repr e =pntc*i.i * e s 



" l. r i • 



The j„ion<.'tion l»i the foiiicil i i.u i L *t 3s i.tti.:*., ^. r ; ..t ■. f w 
i '.iff ^ciu y planning tc .iddfcs* lh c complex r.ee^s o .'udents w*th » - 
•4hu hi o moving iiiio ctdult rol"S. Both urb.m mm! r.'. r l i r^.t ft . v *f. t at i ui, , 
M.ai apt.] j r n 1 1 on s t*n he i..aJe tc ...onv co<rnv.,utus n. ...riPd - i ; f. , Th, 
nn uLcupot i oiikI Iher^pv f ui i i col u,n i epr esp-nt .*i i v .« wil '^r\lit<tf 
M rt i . . i ! i u fi " i: - . 1 1 1 ..■ n I in i .,.ir i.^i.t ! f : i r r eUt^.i , ; . \ K , > .,-„. , 



i fi u u-.'p b 

• i j r t 

• i > i C i' (J ' 



BEST COPY AVAILABLE 
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EVALUATION PLAN 



Evaluation of U.i. Shjoi.J^v tJuiJh.i. I r .u,., i I i 01, Nod^l |iioim I will include huth 

f or rn^t 1 ve *;.d ? h I 1 v c PHipm.en Is . » I uv. i i olUif < n K the 

INTERAGENCY PLANNING COUNCIL and i np i e.nentea by project t o f * .>r.d d uoil.i.q qroup 
within the ItnrRAGEnrY PLANNING COUNCIL Faculty ihenbers „.t!. r^ul, and 
evaluation e..pp"t sp within the Depo> i mer t of Or cupat i ona 1 'h^r.^y ■»! Colorado Etate 
University provide loci technical a^sisUt.to dorw.g evaluatim drlivilies, The 
project also i-.Urfa L eb with t u , rerhmcal Assistance tea* at the Illinois Transition 
Institute, Ui.ivp»city 0 f Illinois, Chr-ciiai gn. 

Thf agencies rbPuienh-J on the INTER/.(:EN;:\ f I ANNP'G COUNCIL r ; t * w i . ! > b L 
accountable tK«. nn-qomn dfli^pr, c< Iratisiiion service* <or ^Ud^nts dn d adults 
with severe di ,al»* 1 . ti ts b y one! the p.ouxt's three ye»r pptiud. Therefore, liijjinu 
the project per,uu, evaluation function-- actively involve the I Nl Ef*MF»ENC Y MANNING 
COUNCIL wui.'. ..,!! -How for tha orad-nl ^hiH evaluation d . r.un t ab i 1 i t * 
C'f'J>iU •»..,:.. ( ' n.in- . If", .t, Lit i..r. Model pi „ :» 1 - 1 i, t!, 

i" OOper a t ] in; * c l , v ; . t , 



Rati ti n ale -for F ■ l w c t L v » 1 u * 1 » . ■ n 

1. lo e Aluoir nl*nn 'iq e nd itr.pl. fin .t.Mr.'i ^^-ptrts n4 thr s;,rn'i,1 t i \ [ d:*f *i » 
fr an* j 1 1 on hw»d, I Pr ■ . act. 

?. To ^v^li.dte 'hp laIoM tu h:.,*h ^nd ^ 1 . t o inter cw< -» 1, !. e .. t . t»*i , 

ostabli-heJ ,md * . - 1 i ? i. ei I! .-nuina 1 1 ans 1 1 i ot tf , ^,.1, i,-? Jiui.ni . *itl, 

l.dfid 1 f c >. - . 



Tl SVS* I i r M H • CumtMlfc dfid rtndK.t- ..at- tu r .. C 1 I 1 t „ t e k i r. . . t 1 r..i.lju„l» 

d i s s r in n » a t : o n , 

4. Tu H;al» 0 t,. !,,-*.. s, , u1 oidc -h ML.' l\ 1 ^, itr'ii! . I i J iM j 1 . . , 
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Are**, to be Ev-ludteJ 



1. Cooperative Planning Proo > r > 

a. pxlpnt tu «ihich formal working agreements b . i. .»-!,l>]i I,,,! and 



•n^i .» ; nfrd between ediu dhr.-i r 



.Hi 0 



b. ten I to wb i » h kn owl edge and skill . - i In , . ,. ' < ,i , 

occoun' obi 1 1 tv tu<3 been trance red fro*, proipct staff to lo.ol education and 
d d u H 50! »'Kt' p e i s o n n e 1 . 

t. w.«U'hl la wiwth cooperative transition planning has been lr eil %.{&rrcd tu loc«i 
service agencies «t tha close? of the proj»--t period- 

7, Transition Tvo.ii Development 

c-Ur.l to rft.id. PISTRICT TRf N51^ ION TEAMS t ut opr-t wi effi«Lli'.u i r, 

or ovi .J* m; 1 n Ji v i dual i Led J - fJ r, «» i t , ,;r, iorv i cr-b . 

Ti crib J lufiol Lfi.ices Provided *o EiuJcr.ti wiU. Severe H ji. I \ l . 
^. referral ^ ocess 

b. assessment student *bi 1 s 1 1 1 '<: , .r.Uresls, ar.ri n u :: ,,i„kti i.. *b> 
t r 6 n 3 1 1 1 w (i to adult r o 1 p s . 

. . . .u„«i i;ed transition planning -for student;, wilb severe hdr.dic-p* 

•i- training and support services fieeded to achieve *=.np I o ^r.*n i *nd independeh' 
1 l v i nq on t co flies * 

ofi-noi'M follow-up an.: 5i tijjnri (, maintain .-.unft-urui er.j, i o * »,»•?. I «. r ri 
i ndeppndenl living. 

4. KepMcdiiori «*r,d Hi sseir. i nal i r.r. 

*■ v.-tHfil tr, *|,ich p.,fjdt-] rc.w;.--^- t r aiisi t * ,*.n ^; 4 c^ :.r.ve bt> : • e^ir^te. 1 »n 

»-f ban and r U» o ] ar Hr**s . 



ERJC * jjj 



Resul ts 

The Secondly Education Model project, luruJrd July 1 , 1957, h„c 
Accomplished » great deal nithin a 1? nonih period, in* project Gbioctivos 
*nd tad, «s stated in the original proposal contmur to quid,-. H i.d rl 4 - r c ^ 
project activities. 

Objective 1: Develop a compr «hensi ve , cooperative plan to <=w 
secondary education students with severe handicap* who ate t, an',i Uoning 

' r| j (l1 = c li ou i tu l o m in unit y wot I *nd living rules. 

The Interagency Transition Advisory Council (ITfiCl was forced if. August 
o-f 1967, with representation from Thompson R2-J School District, ^ondre K-l 
School District, Northeast Colorado Board o + Cooperative Education Services 
(BOCLS) School District, Thompson R2-J Special Education Adwsurv Committee, 
roudro R-l Special education Advisory Committee, Northeast Pare.it Center, 
Colorado Division o* Reh.L 1 1 1 Uti on , Lari*er County Employment and Tr <*iiiing 
Cervices. J Colorado State University. 

MAC meetinos wore held at various accessible locations witlun Tort 
Cull^n- and Lc.olani, Colorado to minimize t<a/el Ui..o ,nd e.:p L n**i {«..■ 

lhr T TAT vott'd on iu deodar for pl.,n,ii'Mj uilimu'i ,'..«, ..: i.-diJ 

ioht (Bi m e »a L f > 5 »ii.i(jnirf.^ mu^t *ote on an i>-,iip, Thp oppo fr.: * .'.is*iiin 
-ioU-ui.-nt w« r , o vim whf 1 mi , . lv ogrefrd upon. 

In utder ti. f'.anv.. I'ltbtaqer.Lj Lu-^tiot,.,'. ' i,i a t dl ,j u llt ' c( u ; 1(ll ; ( ttM 
- tensive strategic planning process L irid»--» f * I i r, . II, i < jroc..,, d .jdi» ( eu 

'torn Fichnrvj 1. Hi-er ! . Koer I and Assoc l. it ^. eno^gul the ITAC n. a oi 
l n i im a l t l v b p 1 e* n n i f i q sessions. 

The . Irdti'Cj f pjrinnir.g H oii^t hf-g<.n hv i d C"i t l { m q en v 1 r u.i .r.»*n ' I ?:tM.n: 
^Meeting sr. dividual- and aq*nc*tb. fi.hne ir^i-U ;n I^.Tiun =cr.; tt delivery 
-ui injj\ 41 :. wil', !io:i»LLci.pi..o . t^ndi t i un . , t ...J ihi t s I. . , rft . . 
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oooor tuni t ips and Hirsts th*f frhe TTar *aroc u tf ho,,,,. f. . - • - 

witlun the 1 ft r ee (7>) identified school distr-.tt. 

Strategic planning also provided a forum and structure to clarify ITAC 
cities related to transition, community integration, nor <n*l i ? at umi and 
qu Mty-of-life issues for students with severe disabilities. 

As d result of the sessions, the ITAC adopted the followmq philosophy 
and mission statements: 

This Council ha* a responsibility to contribute to the 
establishment of effective transition programs that will provide options 
and opportunities for students with severe disabilities to become 

productive and valued members of society. 

M.LSSi_on_ 

To successfully transition students with severe disabilities 4»om 
Poudre R-t, Thompson R?-.l and Northeast BOCES secondary public schools to 
productive adult life within the community. Effective transition ^Uniuog 
,<nd services will focus on improving the quality of life for individuals 

with severe disabilities *nd will address living »r r angemnots , 

vocational /post-secondary training, employment, income and finaruial 
-upp.irt, community mobilit-, soc ai 1 1 r at 1 on , familv relation*, ieis,jr< ^ ri d 
+ r i end =>hi ps. 

Pruuct qo»ls, lO'ij^'fi' u.tl. those* dfl *f.ect« 1 if. t n e o.'iyi'i*] 
proposal, were adopted and refined by the orn-ip. 

A written Interagency Plan \s being finalized which will identify 
ovstemir barriers thai interfere with the achievement of successful ro/unun it y 
emnlovmenl *,,d liOf.g foi ? t udt nl s with severe ch cab i 1 * t i , frotcsn .nlution' 
,< m1 pstabli".h an l mp 1 Pcu-nUt i op schedule wLirh delineates tasts, r, 4 or 
individual x espons i h ; 1 j t v , ,u.d \ \ me- 1 1 nes. 



fltiwctivo 2. r'.Uill.cis local toopu jtivt Tr t Ar„i T*w,. U -.-.r^s 
.t.-dent il l t je:. .nd r.Jrr.t,*., k ileT. «,rul lmi.lr ,ynt it,^ v , 
-crr.^es .«nd i«'...I iiati. th. n.-ou,mi . nc' : of trar,s»tur \.«..*e.. ' 
Tinn.itit.h lei, . .iill L.. ....(.sil-Ie fen on goiiu, crr-motuL* i -,ip ui nt on' 



A position description {or the Core Transition Te*in members was 
developed by project staH and approved by the ITAC (see App?'idix A). The 
hpPikal education director 5 from Poudrp R-l and Thompson R2-.1 wore primarily 

t ' ■ ' * ' v . . hi. I i i <; j !. L u i 

Special Education Director elected not to select his team until Year 2 of the 
project. Tins selection will take place in February of 1989. 

Inui vidiidl ffieetmqs were held with each Core Transition Tean. member to 
familiarize him/her with project roles and expectations. In addition, a two- 
day tr di ni ng/pUnni fig session was held nn April ?? 0 nd 28, t9BB. which 
includec Core Transition T m a .r t <r,tir.b^rs and ITAC ir,f?mbi, k s. fleeting outcomes 
included est oh 1 1 shment of qruu;. consensus on a definition of ti*nsition and 
the value b<*:»e that directs i ndi /i dual wed transition planning and service 
deliver*, «*l the local level. T ^m-hui I di ng activities wer b conducted using 
case studies as a learning tool. Action plans wore developed for each 
distnc* !o address \ mp 1 omental i nn iiii.es suet, as f i.r c * i cr.al , comn.un 1 1 vlitvt 
asse^s,^ r.t pro. esses, I TP fr-n.de, Hat i, repot ate »* r r, = i 1 i on -.incepts. 
nitf.a-,»-u. ..fPirol p.rnr<- Sf -. f > t l . . acl. n. strict iri.-r.',:,*, students U 
Lr ^«- ! '3l rorip'tnt- of coir.pr .-.'u- . 9 \ ve tr f ->nsil.or t ul«n,,ing B The students 

* ml! thfii roiK.it hdve been e>nd tontim.e to he act in,olv.:'J m all 

transi 1 iil.^ed planning, d:, ■«„! ir.c and act 1 . ..ties, 

r L ' ; Hl ' ot i nos, uill. rr,i L > Ts rncj ion Tc«<m c h . i Setn held Muf r . f >r i ..<i 
o ( 1955 u ulm loy the Ira-, tkn . inn, , Ht.it j n tl-c >,J .]»_!,, £ d * * l o ! j * j r i 
,"rut|f t »i. Iff, uiuLiss, T Si a - iralodcd revised (Jccv.;..c.. 4 , tiu i ^-r-iit, r 

structured f o# .;.**t . and student planning ti<».e lir.i, - sc-e app^ruii' P* Cach 
school district lios cliOi.fr. d r ■ a a. » - -for the planting nc.^,. Thompson R?-.l 
refers to H the Individual Fduratior. and Transit*™ Flan (JFTPj, and 
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Potidr p l adopted the name Individualized Edutat i nn a 1 r 1 cih / Ir.,1 1 v i ,Ju*l i ? pc! 
Transitional Plan (IEP/i.P). 

Tin* initial I E TP or IFP/JTP meetings were facilitated by Transition 
Services project coordinators as part of the training the ("o» t U,i,v->. 
Selected meetings wei e videotaped to supplement tins training. In Februar/ 
1^89 the Core Teams in each district will assume responsibility foi 
faci 1 itdt ion oi the planning meetings. Two transition ^an^o.ei s fro* eat h teoft 
have been designated to co-facilitate future IETF or iEF/ITP .neetinys. 

T»aii«itioti planning was piloted with eleven student- w*th severe 
handiLap- di-r.ng the tall of 1998. These students, 1.*Ujji. t hi aqes of 1 7 .id 
*m 1 ,J iiev-aOus -o» I'.cii Kfjd Ironviiiori Cumponenl n-jtlr'. i.»to th.it IE r . 

Ail p,_«»' A i_ ; pants wc» o requested to LOfoplete twc.lu.iln ■ : .. , , r i , r v 

4oll.iws.u » . uh student'-, T T T P T r P / 1 T r . M- • , . ... ! i-rl.i.Ji'ri 
\' ' - • - r '"' ?.'.,»» .-|.. * di» od.lt ^rwci agc.u-Ub 1 : j \«c;],t*!e the refai ral 
P'...c^'. uiuMi f..-r.i-ssat y . Othnr participants wer»? per .>:.l s , students. ;,hcr. able 
!g pa. tiLip^to. od.icators, relate! ^chool p v: r <-or.no J . 1 n t *t 0 , c > r,i«u^ i ' 
'"* »»biT . . 1 r ciii . A i i oil B^, i l ptuiect : oor >i i ft t . 1 <v . , 



Objective T.. Implement di strict- widi? i nd; - 1 duul * : r.* !r rt „ (t tir,n 
seiviu?. withui the per t * l i poi i nr. districts leadinu tf cuuu (1 K 

b.i.ployflieRt or,.: independent living outcotr.fs for stud*...t. w.ih JC uf j 
handu ape , 



Beginning i r. January of 19C9 students with limmi .1 i 1 1 1 » (run, 
!iiC 4 h f -< iM'Ule '»fhn;.U, „r.*J high suhv-i'I s Wiihi, then t -_ur». 1-vl 
distti.tc, f,s ff(.ni , '.iiitiidr,' » proqt.i.n 'n,,,^ i i , ! „, ! or. t \ 

' Oll.-iit -."vino Lar.Bitr Ojrlv, *i]l p«r 1 1 r i p f jl , j i, i J , , d» ; , ; ed t r rin b < { j 
plc.n;m.., Tw.. U, 1l.t , . ',»c ...bet -fii-.T. each Transitu:! i . r t Tr r ,;„ boc-ri 
solettvd fccilitutr tf^n.nq of pt.rsLf.nil s n She ..hcvf .;,u I , „ „ d ,pH 
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Ttue. will rt*»ull if. di-.tritt wuip ii Wfc0mw<at i nr. of i n d i v i du * 1 1 m! Irn^ition 
planning by May of 1990. 

Poudre R-l School District's Core Tea* has received training fro* 
oroieet coordinators in community referenced assessment (see anp^nd: CM. and 
has conducted a needs assessment in preparation for an I EP/ 1 TP. The- Core- Team 
will continue to assess students within their coMunity to assist in future 
transition planning. 

As a result of the io«»uni ty-based assessments, student r»»>eds are 
identified within each performance domain (domestic, vocational /academic , 
rodidawiity, and r ecr eat i on / ) ei sur e ) . These needs help determine critical 
conditions necessary to successfully transition from school to worl And 
i ndependent living, 

In the rase of the first eleven student- piloted for transition 
planning, seven are presently in worl, experiences, paid or supplemented 
through the school systems, that have 1 he ru-Unli^l to beroo^ i„ l( j t ,„ r , ) flN «, u ,\ 



•«.n nra.iiini , .. ( , . W|,r-- * , ] ti M f , q»m,. r 



nt. lectin 4. Di ssf 5 «.i i, at ? on, J. : fc- 
Hi si » u; t Tr unvi 1 i on Ten , . 



"ltd.] J Sll 



1 r 



{ ! In.,. , irrtinii.Q U«,m.i ,-ofh Ccr* Tr*,, 

•li nal i on thru^h.Ait fh* roudrt K-J -<(. J ^o-,^^. P2-J 5ri. 

^»f.i,»f» y . , .^in. , v i.f ; ^ r T . Md» ».f lT r , . ih, 1, ,u.^il*i.;. : • , 

•f'^i'-t'd per btjimrl i r. h minor hich. a mnjill. sthyol h|mJ a (K , 
hun».»'u 1 n c loul i G iti )•< f j ! i 1 t « itiJli'ClC 1 . In r,. v »{ »m .,; JSE^, t) u 
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Tin* in 1 t i * \ t r ai n 1 r»q of pit 


^0 • it I 


i ri t hi? Nor t h*'«,vs1 , . F. T; C 0 






district will begin in Feb mi or ; 


r 1^5^ 


. N..yf Strps u^fr.i i ■ ! K, !Vti,» r.di. 






Dt p cO \ i\\f>\* ' rj-f rf * i c»r, ifD! 










i o c » d i i < ' . . ' * ; ■ 




I ■ 19Ss lo n,\:ni i 'iL-d 






! « ' ' . . ■ c.ij BOCES per s,.nnr 


i 1 1 o 


include educators, parents, and adult 






service providers). Dissemination throughout thai- district will occur during 






the school year of 1989-1990. 










Training materials and resourre**. 


Are in draft -form at this time a fid will 






ut* d/di idoie tor oi 5u lout ion u v 


M a v o 4 


1990. The draft forms are presently 






uting ubGij in various school Ol^t 


• 1 c t s 


in Colorado. They <ilso were 






ui au louteo dt tne r ro ) <?ct u 1 1 c c t 


o r s ff 


aet i ng in Washington, D.C. in December 






U t i TOD • 










iwu l v.. u or aouatt * t u d f n t s h 


nvf he 


nun worl. on transition - related 






research. One is uorling or. d« a 




s of IEF"s and IETP s. The other 






studying the CDE's "Next Stops" n 


: li g r a ni 


to determine its effectiveness with 






p a r e n i b iit tii<_ U iiijitioii a r a . 


t. < e_ T 


■* a n c j i i i o n T e a <», u\ p >ti h i • ^ !> j , ^ h a , j , 






htM »-r I.- J '.nil ' i • « • M : m. i din. ' , , r • » , 


1 1 ' ... 


{ n >l i : hi dt v. ] up'-,M- ;,i .ii t..f 






transit, ion p 1 a u n i < • u p r o c e b ^ , 










Tr otiai 1 1 on r * o j e c t i n { o * h h 1 




«. he t fi p? l'? ent e J w ^ 1 h hi 1 he 






participate . g school districts ( \ 


hL 1 Li! 1 


na parent .neetinyb an j discussions for 






educators and li.teitsted cuf.ni.uiti l 


V ' f Hi b 


^? s i ii Poudre R-l, Thu.iipsuri F'?-*}, oial 






Littleton School Districts) and ^ 


t t h p 


finnual Fpojpci Director 's meeting held 






m Uashi r.qlun , D.T. ruti.re pi *- 1 


llnt] u 


ns erf plar,r»?Ml c ;t CTT's "K t t 5t^ps" 






tranung. The Colorado Asso*iatiw, 


)" -f Cf 


F<M-sons with Sevne Huf.dicaps (C-TA5H) 






1989 Cunf er pnce, and local \ o.-..n»i.» 


\ i v wi< 


f i m h o f s . 






Db jeci i c .. Ev'^iuathr pro 




\ c u t- « a r, d i m p a , i . 




ERJ.C 




31 


3j 





Surveys are neinq developed to evaluate And monitor I TAG and Corp 
Transition Team performance and improvement of linages among local service 
provider agencies. Obser v*t i oris of the I T AC and Cor* Transition Teo« 
participants are being recorded along with an administrative journal 
(vignettes). Documental 1 or. related to the numbpi of students transitioning 
effectively to community emoloyment or living situations and perceived 
competence of team members will be recorded. Thp Secondary Transition 
Intervention Ef f Pet \ vf?i,s 55 Institute from the Unverstty of Illinois at 
Urbana-Champdigri ii assisting the project with evaluation technique 
development. 
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C one 1 us l rjfi * dM d Km umninn 6<\t . on ^ 



T h p bt.*\ i *n «j .ir ^ C ij u i .j t i o n T r ,*> n --; l 1 1 c n 

r L* <Af ijf will , tn« Cj d II 18 1H f if I \ ii =. H (| 0 \ I .! U 1 , 

involved in Ihis transition project 
Tlipr ef oi e , ui (. one 1 us i on 6 can be .ir r ,wii ri 
t h a t adding 1 1 ; e t r .1 n 5 1 f" 1 0 n component wit 
enriching th* individual student punnm 
by dll involved participants ( 5 due a t or = . 
agencies, and ryl«t*d sorvitps). 



Mo.IpI CSFTM) , a f odcr al ! > landed ^ 
-1 I s b / . lo t It i w, ci « 1 , c i lui^nt s 

nut graduated f r offl schuul . 
t tin?, time. II 1 <, apprtt t'nt , however, 
h :nUn agency 1.0I I abor *t 1 on 15 
g n'ocess. This impact been noted 

parents , studpnt 3 . adult ser v 1 ce 
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DRAFT POSITION DESCRIPTION 
CORE TRANSITION TEAM MEMBERS 



Duties/Responsibilities 

Selected candidates will serve as members of interdisciplinary teams to plan and 
implement transition (movement from school to work and community 'iving) services for 
secondary school-age students with severe disabilities. Transition team members will 
receive training in the following areas: 

* Overview of community integration for individuals with disabilities 

* Interdisciplinary team process 

* Functional, community-referenced assessment 

* Functional and community-based instruction/curriculum 

* Program planning and implementation 

* Supported living and recreation 

Core Transition team members will be assigned to one or more school district teams— 
Poudre R-l; Thompson R2-J; Northeast Colorado Board of Cooperative Services (BOCES). 
District teams will provide in-service transition training to additional educators, 
related service personnel, administrators, parents ar d others; provide direct service 
to students with severe disabilities in transition prograirs; and compile data/results 
for evaluation purposes. Release time/stipends will be negotiated on an 
individualized basis. 



Qualifications 

* Knowledge related to community-based service delivery options for individuals 
with severe disabilities 

* Ability to teach and communicate using a variety of approaches in order to 
meet individual learning needs 

* Effective communication skills — oral and written 

* Ability to vc/k within che community to identify employment, integrated living 
and leisure options for students with disabilities 

* Ability to work effectively with interdisciplinary and interagency education 
teams to implement quality services for students with se/ere disabilities 

* Knowledge related to community- referenced assessment and instructional 
strategies and an ability to apply that knowledge 

* Ability to organize and deliver in-service training to a wide variety of 
audiences including regular and special educators, related service personnel, 
parents, administrators and human service providers 
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Draft Position Description/Core Transition Team Members Page 2 

Qualifications Continued 

* Ability to apply consultation/collaboration/communication skills to implement 
services within the educational environment 

* Knowledge and experience with local service delivery system 

* Ability to provide direct service to individuals with severe disabilities in a 
variety of environments 

* Ability to facilitate team building 

* Willingness to effect system change related to service delivery in public 
school settings 



APPEND IV [ 

IFTF jnd IFF'/ 1 TF Formats, f\.r .n* tf r.»j Timeline- 
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i ETP MEETING FORMAT 



The Transition Planning Coordinator or designate is responsible for 
scheduling, facilitating or recording of the IETP meeting The 
following format is provided as a guide for the Transition Planning 
Coordinator. 

I. OPEN THE MEETING 

a. Welcome and introduce all meeting participants 

b. Encourage honest and open oart l c i pat i on 
c State the purpose of the meeting 

d. Review agenda and establish agreements and appropriate time 
. rame for meet l ng 

II. REVIEW TIME LINE ANC REFERRAL TO SERVICES 

a. Provide all meeting participants with -ransiticn Planning Tim e 
Li ne 

b. Review time line to assure that actons are initiated on 
schedule 

c. Designate agency representative to i n i t i ate/ star t formal 
referral and application process fcr adult services 

III. GENERATE DISCUSSION AND IDENTIFY GOALS 

a. Review and discuss student's present level of educational 
performance and the last annual objectives for achievement 
Discuss student's STRENGTHS/ INTERESTS and SUPPOR TS /BARRT FR£ 
Ask the student, parents and school representatives abcut 
desired LI£E_ GOALS . Include type of employment, living 
situation, re reationai activities, etc. 

Determine academic '.nd transition A NNUAL GOALS which addres- t',e 
student's needs witi n each dona'-n. 

Determine the services required to meet the student's reeas 

Transition Planning "cord i nator records goals on Tr ansition Plan 
documentation forms " — 



b, 
c . 



e . 
f . 



IV. CLOSING THE MEETING 

a. Participants sign the IETP document tc reflect agreem^t 

b. Coordinator distributes cop^ 3 of IETP to all f - art", c i pants as 
soon atter meeting as possible 
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Colorado 





Transition Services 
Department of Occupational Therapy 
College of Applied Human Sciences 
Fort Collins, Colorado 80S23 



TRANSITION PLANNING TIME LINE 



Action 



Person 
Responsible 



Completion 
Date 



14 
14 

14 

14 
14 

14 
14 

14 
14 

16-18 



If, 

16+ 
16-17 

ERIC 



Assign Transition Co-Coordinators 

Give transition information to student 
and parent(s)/guardian 

Review student's cumulative file and 
assemble IETP team 

Obtain or verify Social Security Number 

Hold initial IETP meeting, to be reviewed 
and updated annually 

Access public transportation 

Commence transition-related assessment 
processes 

- Identify vocational interests/abilities 

- Identify vocational support needed 

Provide job training in a variety of school 
sites (ie, grounds, cafeteria and office) 

Provide training in communication, self-care 
mobility, independent living and recreation 
skills within the context of job training 
activities whene'er possible 

Establish linkages to Adult Service Programs 

- Education and training (post-secondary) 

- Social Security disability programs 

(includes Medicare and Medicaid; 

- Residential services 

- Independent living 

- Supervised apartment 

- Group home 

- Adult foster care 

- Intermediate care facility 

- With family 

- Other 

- Vocational 

- Recreational 

Evaluate transition-related assessments— Are 
they up to date? 

Investigate need for driver's license 
Establish graduation date 



THOMPSON VALLEY R2-J TRANSITION TEAM RULES 



^^:S.r^°5?^f2 P *~ ^Udent needs 

2. Ail team member input is valuable, valued and encouraged 
3 - P^gr^mr^^ t0 8ha " d — sibility for planning and 

4. Members will commit to the Trans.tion Team Mission Statement: 

disabi????fc U i 1y tran£i tion students with severe 

adult Ufl IS™ S ! c ° ndary Sch ° o1 to Productive 
adult life within the community. Effective 

transition PLANNING and SEBVIfiLBiuilS w, 1 1 
inSsw.H 0 ^ m P rov : n 9 the quality of life for 
iTciZlT, dis ^ilities, AND will 

es£ \ four Primary performance domains: 
Community Domestic, Recreation/Leisure, 
Vocational . 

5. a. Student involvement -is essential 

b. Parental or guardian involvement is essential 

8. Programmatic decisions will be -nadP h» 

De made by consensus of the team members 

9. Student and family conf i dent i *1 1 1 v win k 

members conr i dent i all ty will be maintainer y all team 

10. Team members agree to f c i low the estahi-ich^w t m ^ , 
Edc/<-*t- -i™ frcM t- estaoiished Individualized 
Education (IE-) and Transition Planning (IETP) processes 

11. Team members agree to inform others of the team rules and process 
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Transition Services 
Department of Occupational Therapy 
College of Applied Human Sciences 
Fort Collins, Colorado 80S23 



University 



CURRENT LEVELS OF FUNCTIONING/NEEDS 



Strengths/Interests 



Supports/Barriers 



Needs 



Vocational 
Domain 



Domestic 
Domain 



Comwunity 
Domain 



Recreation/ 
Leisure Domain 



ERLC 



UnJvcrsicy 

STUDENT'S NAME 



THOMPSON R2-J SCHOOL DISTIRCT 
TRANSITION PLAN - DOMESTIC DCWAIN 



DATE 



Transition Sc/vica 
Department of OccupitlOfuJ Tbertm 
College of Applied Human ScJcnca 
Foit Collins, Colorado I0S2J 

GRADE 



SERVICE PROVIDERS 



LIFE GOALS 



TIME LINE 
(Dates) 



Initiated Completed 



ANNUAL GOALS 
Living Arrangements 



Personal/Family Relationships 



TIME 
INVOLVED 



CRITERIA 
FDR 
EVAUJATIOl 



Personal Manageinent/Sei f --Care 




To 



STUEOTT'S NAME 



LIFE GOALS 




THOMPSON R2-J SCHOOL DISTRICT 
TRANSITION HAN - VDGAHCNAL DCMMN 



DA2E 



AGE 



SERVICE PROVIDERS 



TIME LINE 
fDates) 



Initiated 



Completed 



Transition Scrvlo 
Department of Occupational Tbciif 
Co\k4c of Applied Human Scioto 
Fon Collins. Colorado 1053 



GRADE 



CRITERIA 

TIME I FOR 
INVOLVED I EVALUATION 



ANNUAL GOAIS 

Vocational Training/Post-secondary Education 



Placen^ent/Enplcyitent 



Income and Financial Support 



Socialization 
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1 L 



Colorado 




University 

siumm's NAME 



THOMPSON R2-J SCHOOL DISTRICT 
TRANSmOi PLAN - RECREATICttM^ DCHAIN 



Transition Services 
fX part mem of Occupation*! Therapy 
College of Applied Human Sciences 
Fon Collins. Colorado a0UJ 



E&TE 



AGE 



GKAEE 



LIFE GOALS 



SERVICE PROVIDERS 



ANNUAL GOALS 

Scx^ializatiorVFriendship 



Leisure 



Initiated 



TIME LINE 
(Dates) 



Completed 



Fitness 



50 



iriiimifiMTiaiiuJ Q 



TIME 

INVOLVED 



CRITERIA 
FOR 
EVALUATION 



University 

STUDENT'S NAME 



THOMPSON R-2J SCHOOL DISTRICT 
TRANSITION PLAN - OObttNTIY DOMAIN 



Transition bet Wc 
IXpartment of Occupation*! That 
College of Applied lluouo 

Kon Col lira. Gotoado I05Z 



E&TE 



AGE 



GRADE 



SEX/ICE PROVIDERS 



TIME LINE 
(Dates) 



Initiated Completed 



TIME 
INVOLVED 



CRITERIA 
FOR 
EVALUATIOM 



LIFE GOALS 



ANNUAL GOALS 

Community Mobility/Acx^siiDility/Transportatio^ 



Consun^erism 



Socialization 



Advccacy/Legal Services 



Medical Services 




a 2 



IEP/ITP MFET1NB FORMAT 
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The Transition Planning Coordinator or designate is responsible for the 
scheduling, facilitating or recording of the IEP/ITP meeting. The following 
format is provided as a guide for the Transition Planning Coordinator. 

I. OPEN THE MEETING 

* . Welcome and introduce oil meeting par i 1 c i pant s 

b. Encourage participation f r ow all 

c. 51 ate the purpose of the meeting 

d. Review agenda and p-tablish agreement regarding t i mo 
frame for meet \ nq 

e. Clarify pre-arranged toles for meeting 

II- REVIEW LONG RANGF TRANSITION GOALS AND TIME L INF 

a. Provide all merting participants with Transition 

F 'J *pnj.i\fl.J.JLme_Li ne. Review time line to assure that 

actions are initiated on schedule. 

Note: Make su* e agency representative is 
designated to initiate/start formal i eferrai ud 
application process for adult services when 
appropriate. 

b. romple e or adapt ('in.lu.ie rationale for qo£ 1 chany*; 

Tr ansi t 1 or. _ F 1 ann «...u _Re^ { ew Sheet . As I. student , par e n t ■ 
and school representatives about desired o»itcu.iM 
upon graduation, 

III. 6FMCRATF DISCUSSION OF NEEDf, AND IDENTIFY ANNUAL [ s n A[s 

a. Review and discuss student's Current Level uf 

f unctj oni ng. Identify arc-as of st i en o t h / 1 r, U , h', t t.'.v 
needed buppor t s/bar t i er s within the domains. 

L. hased on the identified areas where t 1 .* student 

requites support atid.oi' there is a oresent o* pctunti,* 
Lamer, dicers thp NEEDS of the student. 

c. Determine Annual Ggt.Is based or. the need'., uf t Li< 
student ( •* c t i 1 1 i p «- lit- / she? mu'-t lfc*rfi) to t t-acL ! In' 
r^prcted outcomes upu.i graduation cr Lo*>^ U- m 

Tt * ;»q> i t i ur» Goals. 

d - Idcnti-'v the CpiidiiiuM. jnd Re 1 * t *d E.t > i ' »-s ti lcl ( Wi , , 
ho teqt;.od to iaeet the student s netds ...id f r . 
annual goal t . 

e. retermi.ie 'ht* individual and/or aqesuv i . c nor,-., j », ] . 

54 



Target/anticipate 'ilvation and completion da«ss. 
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Note: De*iq.iated person rfrnrd*. the above on T_r ansi 1 1 on f'Un docutnnnt^v 
i cr<ns t 

IV. f; !. 3]»J 0 THE MEET.,-.." 

d- Participants *>iun the IEF7 iT n document to reflert 
agreement 

t«. Coordinator distributee copies o4 IFP/ITP to 
part ici pant* at thp close meeting. 



SPECIAL EDUCATION SERVICES 
Poudrc School District R-l 

2407 LaPoric Avenue 
Fort Collins, CO 80521 



Student 
Age 



14 
i4 

14 

14 
14 
14 

14 

14 
14 

14 
14 

14 



16-18 



r 



Student Name 
Student I.D. _ 

Transition Planning Time Line 



Action 



Junior High 



Assign Transition Coordinators 



guardian S ' ti0n information 10 studcnt and parcnt(s)/ 

Review student's cumulative file and assemble LEP/ITP 
tram 

Con ^lete Parent Interview/Domains Inventory 
Obtain or verify Sociai Security Number 

Obtain Offic-' Colorauo Identification Card (Drivers 
nscensc Bureau 

" 0 ""aijy id meCtin8, 10 reviCWed 311(1 u &*Kd 

Begin to have student access public transportation 

Commence transition-related assessment processes 

- Identify vocational interests/abilities 

- Identify vocational support needed 

Provide job training in a variety of school sites (ie 
grounds, cafeteria * id office) 

Provide training in communication, self-care, mobility 
independent living and recreation skills withing the context 
of job training activities whenevei possible 

Prepare job placement ale with references, descriptions of 
Sftion W ° rk hiSt0iy ™ d communi ^s Ssmenf 



Senior High 



Establish linkages to Adult Service Programs 

- Education and training (post-secondary) 

- Social Sccuity disability programs (includes 
Medicare and Medicaid) 

- Residential ser/ices 

- Independent living 



Person 
Resohsible 



Completion 
Dale 



5o 





*\) Transition Plnnnjn<* Tim* T in** r-^f-- - » 


Student 
Age 


Action 


Person 
Rcsonsible 


Completion 
Date 




- Supervised apartment 

- Group home 

- Adult foster care 

- Intermediate care facility 

- With Family 

- Other 

- Vocational 

- Recreational 






16 


Evaluate transition-related assessments— Are they up to 
date/ Update Parent Interview/Domains Inv™,nrv 






16+ 


Investigate need fordri-er's license 






16 17 


Establish graduation date 






16-17 


Investigate PS AT Test if appropriate 






16-17 


Investigate Support services o disabled students at various 
rost Secondary Programs 






16-18 


Provide training in commun : ty job sites in several job 
types that are realistic, nerr lanent inh no^ihiiw.Ac 






16 


Update resume/job placement lie with references, 
descriptions of acauired sidlk wnrir hic;^™ ™a 
community assessment information 






17 


Consider guardianship 






16-18 


^mpiete eugibuiry/apphcation iequirements for needed 
services 






16-21 


fcstaDiisn part-time commumty employment while student 
is still in school 






17-18 


Complete ACT cid SAT tests if applicable 






17-18 


Complete applications to colleges or other Post Secondary 






18 


Equate transition-related assessments— Arc they up to 






18 


Establish needed health benefits 






18 


Register for Draft 















Transition Phpnin« Tim* t n *• r 
-.i a .«miLii b mile i^uic v^ununucd 


Student 


Action 


Person 
Kesonsible 


Completion 
Date 


18 
18 


Register to Vote 

Develop long-term financial support plan 






18 


Develop post-sccondaiyplan a cooperation with adult 
seme j agencies 

- LH.P. (Individual Habitation Plan) (ihrouch 
Community Center Board) 

"JS?^' R '^ (Jndividua! Written Rehabilitation Plan) 
(Colorado Rehabilitation Services) 

'b\ ?JLTmP Plan (through schco1 district ) 







CQk^ 

University 




Student ' 

Anticipated Uraduatcd Date 



SPECIAL EDUCATION SERVICES 
Poudrc School District R-I 

2407 LiPorlc Avenue 
Pert Collins, CO 80521 

Transition Planning Review Sheet 
Long-Range Goals 
Expected Outcomes Upon Graduation 

Grade 



Transition Services 
^Jtrncnt of Occupational Therapy 
College of Applied Human Science 
Ion Collins, Colorado 80S23 



TRANSITION GOALS 



L K cs^cniial/Uvihg Arrangements 
Independent 
Supervised 

Own home 
Group home 
Family 
Other 
specify: 



L VocauonaVAcadaiuc 

Competitive " uploymcnt 
Post Seconds, Education/Training 
Supported Employment 
Volunteer Work 
Other 
specify 



X KccrcauonaiyLcisarc" 
Independent 

Individual Activity 
Integrated Group Activity 
Supported 

Individual Activity 

Integrated Group Activity 
Other y 

sp c ify; _ 

^7 Community 



Mobilily/Tnuisportaiion 
own car 
public bus 
specialized 
car pool 
taxi 

relatives car 
other 
specify: 



57 UUicr (Cross Domains) 
Assistive Devices 
description: 



Health Care 
description: m 



0 

ERJC: 




Ora -ft- 




SPECIAL EDU C/w .wit *fiRVICES 
Poudrc School District R-l 
240"/ UPonc Avenue 
Fort ColJini, CO 8052* 



Student's Name_ 
School 



Individual Educational Plan (IEP) 
Individual Transition Plan (ITP) 

D.O.B. Age. 



5A1 



Grade 



Home School. 



Program Entry Dalc_ 



. Dale 

. Student I.D. Number^ 



Current Functioning/Interests 



Acadcmic/Vocntionni Domain (basic skills, vocational intc, csts, 
vork habits and bchnviois, learning ability, attendance, ctc v 



Needs Assessment 



Academic/Vocational Domain (basic skills, vocational interests, 
work habits and behaviors, learning ability, attendance, etc.) 



Domestic Domain (activities of daily Iivin?, relationships, living arrangements, etc.) 




GO 



Domestic Domain (activities of daily living, relationships, living arrangements, etc.) 



SPECIAL EDUCATION SERVICES 
I'owlrc School District R-l 
2407 Ul'ortc Avenue 
Fort CoUuu, CO 80521 



Individual Educational Plan (IEP) 
Individual Transition Plan (ITP) 



5A2 



SludcntNajnc 



Current Functioning/Interests 



Community Domain (Mobility, Consumerism, Civic Responsibility, Accessibility, etc.) 



Needs Assessment 



Community Domain (Mobility, Consumerism, Civic Responsibility, Accessibility, etc.) 



Recreational/Leisure Domain (Leisure Time, Friendships etc.) 




62 



Recreational/Leisure Domain (Leisure Time, Friendships, etc.) 



SPECIAL EDUCATION SERVICES 
Poodre School Dinric: R-l 
2407 LaPonc Avenue 
Foit Collins, CO 80S21 



Indiv ! dual Educational Plan (IEP) 
Individual Transition Plan (ITP) 

Student Name 



5A3 



Current Functioning/Interests 

Cross Domains (Socialization, Communication, Personal Management, Assistive 
Devices, Health Responsibility, Cooperation, Integration with Non-Handicapped Peers) 



Needs Assessment 

Cro ss Domains (Socialization Communication, Personal Management, Assistive 
Devices, Health Responsibility, Cooperation, Integration with Non-Handicapped Peers) 



Proposed Classes 
Fall Semester 19. 



Name of Class 



Spring St tester 19 • 



School Year 
Reg(R) 
Spec Ed (S) 



Name of Class 



ERLC- 
L 



School Year 
Rcg(R) 
Spec Ed (S) 



Placement Alternatives Considered 



Placement Status 

Diagnostic Placements: 20 day 
Initial Placement 
Direct Transfer Into District 
Annual or Triennial Review 

B Continue Special education Services 
Dismiss From Special Education Services 
— No longer needs services 
□ Withdrawan From Special Education by Parent 
Graduated 

Transferred out of District 

Other. 



Delivery of Service 

Consultative 

Itinerant 

Resource 

Self-Contained 

Homc/Ho';oilal 

Out of District 

Other 



□ Refer to Special Education 
Administration for Approval. 



Other Considerations 
Transportation — 

Other Services — 



T>af 



SPECIAL UDUCATION SERVICE 
Poudrc School District K-l 
2407 LiPortc Avenue 
Fort Collini, CO 80521 



Individual Educational Plan (IEP) 
Individual Transition Plan (ITP) 

Student Name 



5B1 



Annual Goals 



Academic/Vocational Domain 



Ct iditions necessary to meet goals, 
related services necessary tomeet^oals 



Person/Agency 
Kcsponsiblc 



Tunc Line 



Initiated Target Comp 



Progress Evaluation 



A chieved In-Prog. Discont 



Domestic Domain 



ERLC 



SPECIAL EDUCATION SERVICES 
Poudrc School Dislrict R-l 
2407 laPonc Avaiuc 
Fon Collins, CO 80521 



Individual Educational Plan (IEP) 
Individual Transition Plan (ITP) 

Student Name 



5B2 



Annual Goals 



Community Domain 



Conditions necessary to meet goals, 
related services necessary to meet goals 



Pcrsor7Agcncy 
Responsible 



rime Line 



Initiated Target Comp 



Progress Evaluation 



Achieved In-Prog. Discont 



Recreational/Leisure Domain 



SPECIAL EDUCATION SERVICES 
Poudrr School District R-l 
2407 UPortc Avenue 
Fcit Collins, CO 80521 



Individual Educational Plan (IEP) 
Individual TVansition Plan (ITP) 

Student Name 



5B3 



Annual Goals 



Cross Domains 



Conditions necessary to meet goals, 
related servic e s necessary to meet goals 



Person/Agency 
Responsible 



Time Line 



Initiated Target Comp. 



Progress Evaluation 



Ach eved In-Prog, Discont 



Committee Present 

Signature? 



Parcn!(s)_ 
Student 



Primary Transition. 
Coordinator 



Secondary Transition. 
Coord i nator 



Signature 



er|c 
1 



TV 



Ti:lc 



Other. 



Tide 



Tide 



Assessment of sufficient scope and intensity has been completed to determine or confirm an 
identified handicap Yes No 

If no, dissenting report to be filed b, 



Signature 



Pr mary handicapping condition^ 

Review date _ 

Services begin in 



on 



School 



Dale 



Parent Consent for Placement 

I have rev'ewed and understand the contents of the IEP/ITP. I have been informed oi and have 
received a copy of my rights as parents or guardian. 



Da>c 



Signature 



B Agree wi 
Contest n 



til recommended placement 
recommended placement 



r 



APPFND 

1FU t 4i-J IF^/ITF Mpp! 



5 t ( n f « d a r v t liiti n 1 1 1 td 1 r rinfe 1 1 \ ctu Mod h 1 
F^aluation of IFF7PF or IF T F Meali.ui', 



Respond to iU folluwinq s>U,e.tH:Pt bv c l r c 1 l n fj the appropriate n.ju,bft on * he 
I l k or t s r * 1 « j i • d c t e c J i item. 



■3 U C X t 3 ^» T i . 



- C 4. C 5 f U 1 



n o t 11 o 
2 u ca.s^ i.i 1 



1 

u u n» l' I c« 1 1 ' 

C 0 lJ' G ,J 



J LP/ 1 If 



iii ►Jell fit) u , 



u l* t» I s. 1 jo * I & » 1 ■ j cj ; - 



* ' 1 d o ' 1 i . . -I 1 Cj 0 a J 



■ q 



icq tin 



-'1 



> 1 n 1 j <■ 1 0 h p p r 0 p 1 01 1 t 1 d t v 1 j • < 
> f« 0 1 1 1 lp 1 1 i U { u« 1 a 0 < , ) o ii u it 1 fi^, 



* ' j u r 



1 . .1.. m , ! ' Ki.d 



9 

ERLC 



F 1 i c i f i nq it uric r. t \„\nA \w the pi aiiiu nr> pr r.r ess . 



r * 0 r i \ r. : f * ■ »< - 4 ' - , 4 ' ■ , r * p • * ] t 1 - f 

Utr t-nqthii inter =, ;.,d supports/bar* utj in <i 
positive iftaiiDer . 



Overall cvaluaticr cf this (fleeting, 



r r», !,i 1 i t t \ , 
< . k JIM, V., l( r , 



ERLC 



M .' 
/ *2 



AF'PFNP 1 X I, 
Assessment Tool 
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Transition Sei . ces 
Department of Occupational Therapy 
College of Applied Human Sciences 
Fort Collins, Co! -rado 80523 



VOCATIONAL NUEDS ASSESSMENT 



I. INTRODUCTION 

Transition Services (TS) is based on the principle of normalization; 
believing that community integration and participation is a basic human 
right. TS serves Dersons with disabilities who require 
individualized, supportive services to se.ure community-based 
employment. The individuals who receive services through the TS 
project are an integral part of the service delivery team. Creating 
opportunities for these individuals to experience challenge, 
satisfaction and the benefits of community employment is the central 
mission of Transition Services. 

Following referral to Transition Services (TS), post-secondary youth 
and adults receive a comprehensive, functional, community-referenced 
assessment to identify their skills, interests and learning style. 
This assessment is called the Vocational Needs Assessment . The method 
of assessment utilized by TS is based on the belief that each 
individual, regardless of disability, possesses skills and interests 
that can be applied to a meaningful community job. The individual's 
current skills and interests are observed and assessed across four 
performance domains: domestic, vocational (school/work), community and 
recreational/leisure. Areas where the individual requires support are 
identified along *;ith potential employment barriers. The Vocational 
Needs Assessment provides relevant information that assists in the 
development of an individualized program plan leading to community 
employment for persons with disabilities. 

The Vocational Needs Assessment is a four-step process. Each 
individual referred is assigned to a TS service coordinator. The 
service coordinator contacts the individual, parent or guardian (when 
indicated), case manage, and/or rehabilitation counselor and otners 
significant to the individual to schedule assessment activities. In 
addition, the service coordinator conducts the interviews, coordinates 
all assessment processes and assures that all pertinent information is 
recorded and distributed to appropriate individuals/agencies. 



loL Step 



Intake Interview 



2nd Step 



Initial Assessment Interview 



3rd Step 



Community Observations 



4th Step 



Summary Assessment 
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Transition Services 

Vocational Needs Assessment Continued 
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II. ASSESSMENT METHOD 

A. Intake Interview 

An intake interview is scheduled by the service coordinator with the 
individual and significant others. The intake interview typically 
occurs at the individual's home. During intake, the service 
coordinator describes TS services, addresses preliminary questions 
and presents the individual/significant other with a TS information 
sheet titled Overview of Services . 

The communication style of the individual is observed informally to 
assist in formulating the structure of the upcoming Initial 
Assessment Interview , To assist the individual and/or significant 
others in preparing for the Initial Assessment Interview , a P re- 
Assessment Worksheet is provided. The individual is asked to 
complete this form and bring it to the Initial Assessment Interview 
to facilitate assessment and planning activities. 



3. Initial Asses :ment Interview 

The individual did significant others meet with two or three TS 
staff members and lorm the e cessment team. The individual's 
pattern of everyday living is discussed to include descriptions of 
current environments and activities. The individual's learning and 
communication styles are also discussed. Information is organized 
and recorded according to four major performance domains: domestic, 
vocational (school/work), community and recreational/leisure . 
Recording of information is done by a team member using the Initial 
Assessment Interview Workshee t . 

The individual's strengths and interests are strongly emphasized 
rather than problems or liabilities. The team identifies supports 
currently being utilized that facilitates the individual's 
functioning. Barriers (physical, attitudinal, emotional, etc.) 
which interfere with functioning are clarified. 

Through discussion of the four major performance domains, "places 1 
and "relationships 11 maps are developed. The "places 1 * map identifies 
the individual's present level of involvement in his/her community 
and the "relationship 1 * map identifies the existing supports and 
friendships (paid and natural) in the individual's life. This 
information is illustrated or "mapped" out by a team member. The 
map's focus the team member's attention and is presented in a way 
that can be understood by all. In addition, it provides a baseline 
for current performance environments and current relationships. 
Team members will be able to refer back to maps to monitor progress 
and changes in the individual's life. 
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An Initial Assessment Action /Resource plan is formulated at the end 
of the meeting. Community observations and summary assessment dates 
are scheduled. Unanswered questions and concerns are recorded and 
responsibility for follow-up assigned to individual team members. 



C- Community Oh- .rvation 

Structured ooservations of the individual within different 
performance domains (domestic, school/work, community, 
recreational/leisure) provides critical information about the 
individual's current skills and interests. Direct observation 
provides clarification and support for the information gained 
through the Initial Assessment Interview . In addition to the 
observation of the individual's performance, key people within the 
context of each domain are interviewed regardir.g their perception of 
the individual's performance, interests - id needs. £11 information 
is recorded as observed . 



0. Summary Assessment and Recommendations 

The TS assessment, team which includes the individual, significant 
others and the referring agency meet to review, discuss and 
summarize the individual's skills and interests as well as needed 
supports and possible barriers that must be overcome. The team 
formulates recommendations for vocational programming and discusses 
options for service delivery, when the team recommends r S services 
based on the individual's needs, assessment findi g ana the lack o1 
other appropriate services, the conditions that must be met in a job 
are identified. Conditions such as the location of the job, type of 
supervision or training needed, income needs, physical aspects of 
the job and the amount of iudgement required are all considered by 
the team. The team does not identify specific job titles to guide 
the job development process, since this can be restrictive ana could 
narrow potential job opportunities. 



M 



